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Why?



Parent Forum:  2024 - 2025

• 10th October: Exam Preparation and Study Skills 

• 28th November: Arbor and SAM Homework Support 

• 13th February: Understanding the Curriculum 

• 5th March: Technology and Digital Safety 

• 22nd May: Well-being and Mental Health Support

• 10th June: Post 16 Pathways Year 10
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Deputy Headteacher

 
 



Student agency
• Some students don’t revise/complete homework– they generally 

achieve lower grades – not surprising!

• Some students do spend time working/revising at home but don’t get 
the return for their investment (not fair!). Thinking they are well 

prepared but not exam ready.

• What might the revision strategies have been like for the above 
student? They were ‘revising’!

• Some students achieve the highest grades. They work at home but 
work smarter. What do they do?



What is student agency?
• NOT students just ‘doing’ (reading/notes/cards/mind 

maps etc)

• Securing deeper understanding for themselves 

Students being able to know:

• What standards they have reached

• How good their essays are

• Did they get the questions right?

• Students being able to self-assess and manage 

the study process at home



Assessment for student agency
• Less reliant on school led processes (Easter revision) in 

Y11

• Broken down and modelled by our teachers in school

• Routine

• What are the study habits like of successful students?

• Establish the habit

• To be as successful as the most successful



The process – student agency
• What does it look like to be successful – WAGOLL model

• Home study resources: KO/Flash cards/work book

• Set task – done as a test

• Self assessment

• Answers/marking criteria given 

• Self mark – (marking) needs to be taught and modelled

• Gap identification – why were the marks missed?

• Routine aspect – Form the habit and it will stick





















Sparx Maths

• How does Sparx Maths personalise maths for every 
student?

https://www.youtube.com/watch?v=KQfZhTosOfg
https://www.youtube.com/watch?v=KQfZhTosOfg


Mr. davies

head of science

 
 



Science Curriculum

Year 7 and 8: Foundation – This has been written to develop students’ 
awareness of phenomena; engaging them with the nature of Science as 
discipline and to provide them with a broad understanding of key scientific 
ideas.

Year 9: Fundamentals – We have written this to focus student’s 
understanding of key topics and specific pockets of knowledge that will 
underpin future learning. 

Year 10 and 11: Deepening understanding - We have selected the 
content that is the most abstract and difficult to apply. 

Brand new curriculum that has been designed by professionals within TCAT



Science Curriculum Journey



Concept Year 7 Year 8 Year 9 Year 10 Year 11

D
is

ci
pl

in
e 

Bi
ol

og
y 

Organisms 4. Cells and 
Organisation 

1. Diet and Digestion

4. Classification and 
Biomechanics 

7. Respiration and 
Breathing

9. Plant 
Biology  

2. Advanced Diet 
and Digestion

8. Microscopy

1. Transport in Cells

2. Disease 

3. Transport Systems

4. The Digestive 
System

6. Defence Against 
Disease

7. The Nervous 
System 

7. Homeostasis and 
Response 

Ecosystem 9. Ecology 4. Classification and 
Biomechanics

5. Bioenergetics 

6. Advanced 
Ecology 
(Triple here)

8. Sustainability

9. Advanced Ecology 
(Combined here)

Genes 7. Reproduction 9. Plant Biology  5. Inheritance and 
Variation

6. Genetics

C
he

m
is

tr
y

Matter 2. The Particle Model

3. Solubility and 
Separation

6. Core Chemistry

7. Atoms, Elements 
and Compounds

2. Bonding, Structure 
and the Properties of 
Matter 

3. The Periodic Table

4. Quantitative 
Chemistry

8. Chemical Analysis 
Reactions 6. Core Chemistry 2. Chemical 

Reactions
3. Further Chemical 
Reactions

1. Reactivity of 
Metals 

3. The Periodic Table

5. Acids and Bases

6. Energy Changes

10. Electrochemistry

11. Rates and 
Equilibrium

12. Organic 
Chemistry 

Earth 5. The Earth’s 
Resources 

7. Using Resources

9. Chemistry of the 
Atmosphere 

12. Organic 
Chemistry



Disciplinary knowledge 
All the activities and actions that Scientists do.

Students need to develop their working scientifically skills so that they 
can fully understand the scientific process.

Four main strands:

1) Development of Scientific thinking – e.g. model of the atom

2) Experimental skills and strategies

3) Analysis and evaluation - e.g. interpreting graphs

4) Scientific vocabulary, quantities, units, symbols and nomenclature



KS3 knowledge organisers



Application of knowledge
Knowledge is brilliant but application of knowledge is key.

Students need to be able to link key scientific ideas and skills and 
apply their knowledge to an unfamiliar context.

Students will be seeing exam questions in lessons, Working at 
assessments and in PPE’s but the more practice the better.

There are a number of brilliant free websites that students can use 
which provide revision material and exam questions.

www.physicsandmathstutor.com

www.aqa.org.uk 

http://www.physicsandmathstutor.com/
http://www.aqa.org.uk/


Command words
A key skill is the recognition of the command word in a question.

As the command word is vital in working out what information the 
question is asking for.

We teach metacognitive strategies to students for the different 
command words e.g.

Command word = calculate

Strategy = G U E S S



Calculate
Students should use numbers given in the question to 
work out the answer. Always show your working:

G: Write down what is GIVEN in the question

U: Change any UNITS

E: Write down the Equation

S: Substitute numbers into equation

S: Solve



Command words
The progression of command words along the students 
curriculum journey:

Year 7 - State, describe, calculate

Year 8 – Compare, explain

Year 9 – Evaluate, suggest



Explain
• Students should make something clear, or state the 

reasons for something happening.

• The answer should not be a simple list of reasons.

Step 1: State what has happened

Step 2: Use linking words like ‘so’, ‘therefore’, ‘because’

Step 3: Say why it has happened



Plants need nitrate ions in order to make proteins. A plant 
is growing in soil flooded with water. Explain why the plant 

cannot absorb enough nitrate ions. (5 marks)

GCSE exam question

(nitrate) ions are absorbed by active transport (1)

(active transport) is the movement of ions against the concentration 
gradient       (1)

(active transport) requires energy from respiration (1)

(respiration) requires oxygen  (1)

no / little oxygen / air in water-logged soil (1) 

Year 8 – Plant 
Biology

Year 10 – 
Transport in Cells

Application of other 
knowledge to an 
unfamiliar context



KS4 Knowledge Organiser

- Command Words
- Checklists 
- Equations 
- Required Practicals 
- Key Themes
- Knowledge Retrieval 
- Knowledge Application 



sAM Learning



Revision Guides 
The ones we recommend are:

- Collins KS3 Science All-in-one

- AQA GCSE Combined Science Trilogy: Collins All-in-one 

- AQA GCSE Biology/ Chemistry/ Physics: Collins All-in-one 

s-l960.webp



Mr. vallender

Associate Assistant Headteacher
Head of English

 
 











Analysis: end point

GCSE total marks: 360

Analysis: 256



Year 7



Year 8



Year 9





From the Knowledge Organiser



• Select appropriate 
evidence (a quote) 
to use to explore 
an idea. (pg 27)                                     

• Make inferences 
that are relevant to 
the quote selected.  
(pg 27)                                

• Select the most 
appropriate ‘choice’ 
from the quote to 
justify your 
inference.

• When using CMIII 
to structure an 
analysis paragraph, 
explore 
connotations to 
justify each 
inference. (pg 27).                                                                                                  

• Define, identify 
and make 
inferences on the 
following writers’ 
methods:                           
zoomorphism, 
pathetic fallacy, 
juxtaposition.  (pg 
20) 

• OCMIII analysis 
paragraphs with 
an effective 
overview. (pg 
32)  

• Define, identify 
and make 
relevant 
inferences on a 
range of writers’ 
methods. (pg 24)                         

• Shows perceptive 
and detailed 
understanding of 
language: 
• Analyses the 

effects of the 
writer’s 
choices of 
language 

• Selects a 
range of 
judicious 
textual detail 

• Makes 
sophisticated 
and accurate 
use of subject 
terminology 

Year 7 Year 8 Year 9 GCSE





End point





From the Knowledge Organiser



End point



From the opening of this section, I do agree that 
the T-Rex is presented as terrifying as Mr Eckels 
uses the adjective ‘impossible’ when thinking 
about hunting it. The writer deliberately uses Mr 
Eckels for this purpose, as he has been built up 
as a great hunter (almost fearless), but when 
faced with the T-Rex, he feels as it’s a task that 
is futile to complete or even attempt. This 
creates connotations of the T-Rex being some 
type of untouchable superior creature, too 
overwhelming for Mr Eckels and the others: 
solidifying the claim that the T-Rex is terrifying.

Year 9

GCSE
Year 8

Year 7





From the Knowledge Organiser



Mr. Mason

Associate Assistant Headteacher

 
 





Accessing the cirriculum maps













Parental Involvement

Parental Engagement





•

School

ParentsChildren



Understanding the 
curriculum

Thank you
 

 


	Slide 1
	Slide 2: Why?
	Slide 3: Parent Forum:  2024 - 2025
	Slide 4
	Slide 5: Student agency  
	Slide 6: What is student agency? 
	Slide 7: Assessment for student agency 
	Slide 8: The process – student agency 
	Slide 9
	Slide 10
	Slide 11
	Slide 12
	Slide 13
	Slide 14
	Slide 15
	Slide 16
	Slide 17
	Slide 18: Sparx Maths
	Slide 19
	Slide 20: Science Curriculum 
	Slide 21: Science Curriculum Journey 
	Slide 22
	Slide 23: Disciplinary knowledge  
	Slide 24: KS3 knowledge organisers 
	Slide 25: Application of knowledge 
	Slide 26: Command words 
	Slide 27: Calculate
	Slide 28: Command words 
	Slide 29: Explain
	Slide 30: GCSE exam question
	Slide 31: KS4 Knowledge Organiser 
	Slide 32: sAM Learning
	Slide 33: Revision Guides 
	Slide 34
	Slide 35
	Slide 36
	Slide 37
	Slide 38
	Slide 39: Analysis: end point
	Slide 40
	Slide 41
	Slide 42
	Slide 43
	Slide 44: From the Knowledge Organiser
	Slide 45
	Slide 46
	Slide 47
	Slide 48
	Slide 49: From the Knowledge Organiser
	Slide 50
	Slide 51
	Slide 52
	Slide 53: From the Knowledge Organiser
	Slide 54
	Slide 55
	Slide 56: Accessing the cirriculum maps
	Slide 57
	Slide 58
	Slide 59
	Slide 60
	Slide 61
	Slide 62
	Slide 63
	Slide 64
	Slide 65

